OTxe, BuKIagau HaOyBae (QyHKIIIT HACTABHUKA-KOHCYJIbTAHTA, IKUW Ja€ YiTKI
BKa3IBKA CTYJEHTaM, KOHCYJIbTY€ iX 3 TOTO YW IHIIOTO TMHTAHHS, HANpPaBISIE X
JUSJIBHICTD, 3aJIy4a€ TaKUM YHMHOM JIO CAaMOCTIHHOI pOOOTH 1 BIAMOBIJAIBLHOCTI 3a
CBO€ UTTSI Ta CBIl PO3BUTOK.

be3yMoBHO, 11e HE 3aMiHIOE TIOBHOI[IHHOTO TMPOIIECY HaBYAaHHS, aje B yMOBax
MOBHOMACINTA0OHOI BIMHM JIO3BOJISE HalIiid MOJIOJI HaOyBaTH 3HaHb 1 OTPUMYBATH

AKICHY OCBITY.

Ostapenko Yana
Course coordinator and lecturer, BA, M.Ed., MTeach(Sec) PhD
e-mail: y.ostapenko@Ilatrobe.edu.au

TEACHING ONLINE: EFECTIVENESS AND CHALENGERS

In the 21st century, it is increasingly expected that lecturers and tutors
incorporate ICT into teaching and learning. With the COVID restriction during 2019-
2021, educational institutions around the Globe looked even more closely at using
ICT and develop a pedagogy that can provide a great help to students in their learning
(Chutiyami et al., 2021). Technology can’t replace lecturers and tutors, but it can
equip them with skills and knowledge to face any challenging situation of the COVID
pandemic, wars, social and natural destructions, and crises when teaching face-to-
face or online.

Many educators do feel confident enough to teach with technology in the
classroom and they can make digital learning multimodal, which can increase student
engagement and can help overcome learning challenges (Drewry et al., 2019).
According to Matviichuk, et al., 2022) “educational internet technologies, used
during the COVID-19 pandemic as well as during the war in Ukraine, have become
even more desirable, mandatory tools, serving as the sole means of organizing the
educational process (p. 1) [6]. Technology offers innovative and resilient solutions at

times of crisis to overcome disruptive circumstances and can enhance learning,
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particularly when teaching went online [2]. In Melbourne, because of the longest
lockdown (262 days) students and teaching staff had to quickly adapt to the new
learning situation and seek support from the institution in their ICT professional
development, upgrading their skills and knowledge of using ICT tools effectively [1].
Many Australian Universities and tertiary institutions in Melbourne (state Victoria)
provided a range of educational technologies and support services for online and
blended learning and teaching, such as Moodle Learning Management System
(LMS), Turnitin, Echo360 lecture recordings, PebblePad ePortfolios, Zoom [7, 8].

When technology is successfully introduced in the classroom, it should be
based on pedagogical principles [4]. Pedagogy and teaching strategies should be less
focused on inventing a new model of learning, rather it would be better to continue
thinking about effective, resourceful, and enjoyable learning for all learners [5].
Asynchronous and synchronous learning has been a great model for structuring the
teaching course at La Trobe University and was adopted in teaching the Ukrainian
language at Box Hill Institute of teaching. This allowed students to learn at their own
pace, communicate in small groups during Zoom sessions, and have time to complete
post-class activities. The video variety of e-tools such as E-mail, Video, and/or audio
tools (e.g., Google Hangout, Blackboard Collaborate, Zoom Meeting), and
Discussion board (ex. Google Doc. Blackboard) enabled quick and comfortable
communication and an effective learning environment [9].

Limitations of online learning can vary depending on the instructors’ or
students’ technological abilities to access online sites and use computers. Also,
thinking about the main factors that determine institutional readiness for supporting
teaching online, SWAC (Strengths, Weaknesses, Opportunities, & Challenges)

analyses would be a great tool (Figure 1).

STRENGHTS time and location | WEAKNESSES technnical
flexibility; catering to wide audience | difficulties; learner's skills and
and availability of courses content; | capability; staff professional

immediate feedback development; time management;
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distractions and confusion

OPPORTUNITIES innovation and | CHALLENGES unequal distribution
digital development; Designing | of ICT infrastructure; luck of
flexible programs; improving students | professional development;
skills  (problem solving, critical | technology cost and obsolscence

thinking, and adaptability);

innovative pedagogy

Figure 1. The SWOC Analysis of Online Learning. Note. SWOC Y4

To conclude, online learning may be part of the solution for many institutions
in the neares future. Therefore, it is important that educators continue to develop their
pedagogy and teaching strategies, and institutions provide right policy, support and
professional development for teaching staff, as in fact, universities are now looking to

integrate more online teaching and learning.
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BUKJIAJAHHS YKPATHO3HABUMX JUCIIATLIIITH Y 3BO
B CYYACHUX YMOBAX

CrpareriuHoro HEOOXIJHICTIO € camMo30epekeHHs YKpaiHChkoi Harlii. Yac
BUMarae BiJ HAac 3HAWTU UUISIXH, BaXell, YMHHHUKH, CKIJIAI0BI (hOpMyBaHHS
HaIllOHAJIBHOI CBIJOMOCTI, TOMY IO TUIBKM Ha I[ii OCHOBI MOKHA TOBOPHUTH IIPO
30epexeHHs] YKpaiHM $K HallOHaJdbHOI AepkaBu. JlieBUM 3aco00M (opMyBaHHS
HaIllOHAJIPHOT CaMOCBIJIOMOCTI € YKPaiHO3HABCTRO.

CporoJiHi yKpaiHO3HaBCTBO K OJIHA 3 TOJOBHUX I'YMaHITapHUX TUCLUIUIIH HE
Ma€ MOMKJIMBOCTEH BHKOHYBATH IIOKJIAJEHYy Ha HBOTO poib. MIOro He BBEIEHO 1O
CydacHUX JIepKaBHMX CTaHJapTiB, HaBUAJbHMX IUIAHIB, a BIJTaK HaBYAJIbHUX
nporpam. He miaTpuMyloTbcsl Jep:KaBOlO W HAYKOBI JTOCHIJIKEHHS Yy I[IM ranysi, He
MIPOBOJIUTHCSA MIATOTOBKA (axiBiiB [1, ¢. 251].

€ e OAMH acHleKT, KU CTaBUTh YKPaiHO3HABCTBO SK HAIpPsM IIiJ 3arposy.
VYce Ounplie MOJIOAMX JIOJIEH TOB’SA3y€ CBOE MallOyTHE 3 1HIIMMHU KpaiHamu. A
MPOIIEC E€BPOIHTErpaIlii akTyajai3ye €BpONEHChKI IIHHOCTI. I MOnoab Bce dacTiiie
BBa)XAa€ HEMOTPIOHUMHU, HECYUYaCHUMHM, 3aCTAPLIIUMU 3HAHHA PO CBi HAapoJ, HaIio,
KYJIbTYpY.

Ane mpouec rioGanmizailii He 3a0e3nedye 1 He HIBEJIOE PO3BUTOK €THIUHUX 1
HAI[IOHATLHUX OCOOJIMBOCTEH HApoJy a, HaBIAKH, CTPUMYE BCEOIYHHI PO3BHTOK
€THIYHOTO 1 HaIlOHAJIBHOTO y KOXHIM KynpTypl. HaykoBui, aHamizyoouu
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