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Introduction

The transition from secondary education to higher professional training
represents a critical developmental period characterized by significant psychological
adaptation and identity formation. The professional development of higher education
applicants within vocational training systems encompasses complex psychological
processes that extend beyond academic preparedness to include cognitive,
motivational, emotional, and social dimensions. Understanding these psychological
prerequisites is essential for designing effective educational interventions that
facilitate successful professional orientation and sustainable career development. This
comprehensive analysis examines the fundamental psychological factors that
influence the professional development of vocational education applicants, with
particular emphasis on cognitive readiness, motivational structures, emotional
intelligence, and identity formation processes.

Cognitive Readiness and Academic Preparedness The foundation of professional
development begins with robust cognitive capabilities that enable applicants to engage
effectively with higher education demands. Executive functioning skills—including
working memory, cognitive flexibility, and inhibitory control—form the cornerstone
of academic success in vocational programs. Research indicates that students with
well-developed metacognitive abilities demonstrate significantly higher adaptation
rates to professional training environments. These cognitive prerequisites include the
capacity for abstract reasoning, systematic problem-solving, and knowledge transfer
across contexts—skills particularly vital in technically-oriented vocational fields.
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Critical thinking development represents another essential cognitive prerequisite.
Prospective higher education students must demonstrate the ability to analyze
complex information, evaluate evidence, and synthesize knowledge from multiple
sources. In vocational contexts, this translates to troubleshooting technical problems,
interpreting schematic information, and applying theoretical knowledge to practical
scenarios. Studies of successful vocational education applicants reveal strong
correlations between pre-existing analytical capabilities and subsequent professional
development trajectories, highlighting the importance of cultivating these cognitive
skills during secondary education.

Motivational Factors and Career Orientation Motivational readiness constitutes
perhaps the most significant psychological prerequisite for professional development
in vocational education. Self-Determination Theory provides a valuable framework
for understanding the motivational dynamics that influence applicant success.
Intrinsic motivation—driven by genuine interest in the vocational field—consistently
predicts persistence, engagement, and ultimate professional satisfaction. Research
demonstrates that applicants with autonomous motivation profiles demonstrate higher
levels of conceptual understanding and skill acquisition compared to their
externally-motivated counterparts.

Career maturity, defined as the readiness to make informed, appropriate career
decisions, represents another crucial motivational factor. Psychologically prepared
applicants demonstrate realistic understanding of their chosen profession, awareness
of educational requirements, and clarity regarding career pathways. Assessment
instruments measuring career decision-making self-efficacy reliably predict
adaptation success in vocational programs. Furthermore, goal-setting capabilities and
future time perspective—the ability to connect present educational activities with
long-term professional objectives—significantly influence motivation maintenance
throughout challenging training periods.

Emotional Intelligence and Psychological Resilience The demanding nature of
vocational higher education requires well-developed emotional competencies that

facilitate stress management, interpersonal effectiveness, and adaptability. Emotional
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intelligence—encompassing self-awareness, self-regulation, empathy, and social
skills—enables applicants to navigate the psychological challenges inherent in
professional training. Studies of technical education programs reveal that emotional
intelligence measures often outperform cognitive ability tests in predicting student
success, particularly in fields requiring extensive teamwork and client interaction.

Psychological resilience represents another critical emotional prerequisite. The
transition to higher education frequently involves encountering academic setbacks,
skill development plateaus, and professional identity crises. Resilient applicants
demonstrate growth mindset characteristics, viewing challenges as opportunities for
development rather than threats to competence. Research indicates that
resilience-building interventions during the applicant phase significantly improve
retention rates in demanding vocational programs. These interventions typically focus
on developing coping strategies, fostering optimistic thinking patterns, and building
support networks.

Professional Identity Formation The psychological process of professional
identity development begins during the applicant phase and continues throughout
vocational training. Identity formation involves integrating personal values, interests,
and capabilities with professional role expectations. Applicants with more advanced
identity development demonstrate clearer vocational self-concepts, more stable career
choices, and stronger commitment to their selected fields. Psychological measures of
identity status reliably differentiate between applicants who persist in vocational
programs and those who ultimately change educational directions.

Exploratory behavior—actively seeking information about professional roles,
responsibilities, and requirements—represents a key mechanism in identity formation.
Psychologically prepared applicants engage in sophisticated reality testing, gathering
comprehensive information about their chosen professions and evaluating their
personal compatibility with professional demands. This exploratory process facilitates
the development of realistic expectations, which in turn prevents disillusionment and

promotes sustainable professional development.
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Self-Concept and Perceived Self-Efficacy Academic and professional
self-concepts significantly influence applicants' preparedness for vocational higher
education. Domain-specific self-perceptions regarding capabilities in relevant skill
areas shape initial performance expectations and subsequent achievement striving.
Research consistently demonstrates that positive yet realistic self-appraisals predict
successful adaptation to professional training environments. Importantly, these
self-perceptions prove malleable through targeted interventions that provide mastery
experiences and constructive feedback.

Perceived self-efficacy in learning and professional contexts represents another
vital psychological prerequisite. Applicants with strong self-efficacy beliefs approach
challenging tasks as opportunities to acquire new skills rather than as threats to be
avoided. In vocational settings, this manifests as willingness to engage with
unfamiliar equipment, persistence through technically complex projects, and
resilience following initial failures. Efficacy-building experiences during the applicant
phase—such as introductory practical activities or mentorship relationships with
advanced students—significantly enhance professional development prospects.

Personality Characteristics and Learning Styles Certain personality dimensions
consistently correlate with successful professional development in vocational
education. Conscientiousness—particularly facets of achievement striving and
dependability—predicts academic performance across diverse vocational fields.
Similarly, openness to experience facilitates adaptation to novel professional
situations and integration of unconventional problem-solving approaches. While
personality traits demonstrate relative stability, understanding their influence enables
better matching between applicant characteristics and program demands.

Learning style preferences also constitute important psychological prerequisites
for vocational education success. Applicants who demonstrate active learning
orientations, hands-on experimentation preferences, and reflective practice tendencies
typically adapt more readily to vocational training methodologies. Assessment of
learning styles during the applicant phase allows for targeted development of
complementary learning strategies, thereby enhancing professional preparation.
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Research indicates that alignment between learning style preferences and instructional
approaches significantly improves skill acquisition rates in technical fields.

Social and Cultural Factors Professional development occurs within social
contexts that profoundly influence psychological readiness. Family support, peer
relationships, and institutional climate all contribute to applicants' preparedness for
vocational higher education. Social cognitive career theory emphasizes how
environmental supports and barriers shape career development outcomes. Applicants
from backgrounds with limited exposure to professional role models may require
additional psychological preparation to develop realistic professional expectations and
navigation strategies.

Cultural factors, including socioeconomic status, gender expectations, and ethnic
background, also interact with psychological prerequisites for professional
development. First-generation higher education applicants often benefit from targeted
interventions addressing imposter syndrome and institutional knowledge gaps.
Similarly, applicants navigating non-traditional career paths frequently require
enhanced psychological support to counteract stereotype threat and build professional
confidence.

Assessment and Intervention Strategies Comprehensive assessment of
psychological prerequisites enables early identification of potential development areas
requiring intervention. Multimethod approaches—combining standardized testing,
structured interviews, situational judgments, and portfolio reviews—provide rich data
regarding applicant readiness. Psychological assessment should extend beyond
traditional academic metrics to include measures of motivation, resilience, learning
preferences, and professional identity development.

Evidence-based intervention strategies targeting psychological prerequisites
demonstrate significant positive impacts on professional development outcomes.
Pre-orientation programs that introduce professional culture, develop foundational
skills, and establish support networks improve subsequent adaptation. Mentoring
relationships with advanced students or practicing professionals provide realistic role
modeling and personalized guidance. Growth mindset interventions that reframe
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ability as developable through effort enhance persistence through inevitable training
challenges.

Conclusion

The professional development of higher education applicants within vocational
training systems depends upon a complex constellation of psychological prerequisites
spanning cognitive, motivational, emotional, and social domains. Cognitive readiness
establishes the foundation for engaging with professional knowledge, while
motivational factors determine the direction and persistence of development efforts.
Emotional intelligence enables navigation of the interpersonal and intrapersonal
challenges inherent in professional preparation, and identity formation processes
facilitate integration of personal and professional selves.

Recognizing these psychological prerequisites enables more effective selection,
preparation, and support of vocational education applicants. By addressing these
fundamental psychological factors, educational institutions can enhance professional
development outcomes, improve retention rates, and ultimately strengthen the
vocational education system. Future research should continue to elucidate the
dynamic interactions between these psychological prerequisites and identify the most
effective intervention timing and methodologies. The ongoing refinement of our
understanding of these psychological processes will continue to enhance professional
development opportunities for vocational education applicants, ultimately
strengthening both individual career trajectories and broader economic development.
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PROBLEMS OF ADAPTATION OF MILITARY PERSONNEL WITH
POST TRAUMATIC SYNDROME
Kozhushko M. 1. researcher at the Scientific Center of
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Introduction The transition from active military service to civilian life

represents one of the most challenging processes for combat veterans, particularly
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