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Communication is simply the transfer of information from one person to
another, or group to another. Effective communication is a process of exchanging
ideas, thoughts, knowledge and information in such a way as to fulfill the purpose or
intent in the best possible way.

The aim of online communication is the same as that of face-to-face
communications: bonding; Exchanging information; being heard and being
understood. Fostering a sense of community in online classes will make the students’
learning experience more meaningful and it can help them stay connected during the
course life. When instructors communicate with students, whether in a face-to-face
class or an online class, they communicate for the purpose of offering knowledge or
having information to gain understanding and develop relationships. Communicating
with students in an online environment requires a little more thought and planning
than communicating with students in the traditional environment because the online
environment lacks body language. Instructors have the advantage of using body
language and facial expression in a face-to-face class to help them connect and get
their message across to their students. When interacting in an online class, instructors
do not have the advantage of using body language to help their students
communicate. Knowledge of communication weaknesses within online environments
can help them decide how to establish timely and appropriate communications, and
how to interact effectively with their online students.

Communication skills required for online learning are called virtual
communication skills. The function of virtual communication in learning is to express
ideas, thoughts, opinions, knowledge and all information ‘virtually’ among students
or between lecturers and students, and vice versa. Virtual communication skills in
this learning consist of oral communication skills, receptive communication skills,
understanding the purpose of communication, using a communication strategy,
communicating clearly for a purpose, and presentation skills.

In online-based learning, it is necessary to build opportunities for interactions
and communication between students and their instructors. Similarly, active students
could make the most of online forums, which might offer opportunities to engage
fellow students and professors with deeper dialogue and insightful questions as a
technique. Asking questions is a way of getting deeper into the subject and making
the topic more comprehensible. Additionally, students should take advantage of
opportunities to collaborate with other online students to avoid burn-out or lack of
interest while learning online, use motivation and support to remain motivated.
Efficiency and efficiency of communication in online learning are an important
aspect to overcoming the constraints of online communication [1, p.1084].

A research conducted byKinash S. established that student attendance does not
seem to decrease when online lectures are given, and whether they experience
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lectures live or online does not seem to affect the student achievement. Many
scholars have argued that face-to-face and online formats are only comparable when
used for instructive information which can be offered as a lecture. Students need
learning tools, and intellectually rich spaces for conversation, debate and deductive
guestioning. Moreover, the proposition that such educational activities are better
conducted face to face was strongly endorsed. Meanwhile, educational researchers
have also identified digital scholarship as a disruptive innovation, enabling creativity
and renewal in learning and teaching experiences [3, p.130].

The effect of student engagement on the online learning environment has been
described as the level of interest demonstrated by students, how they interact with
others in the course, and their motivation to learn about the topics. There are several
affective factors related to student engagement which include attitude, personality,
motivation, effort, and self-confidence. Jaggars S. and Xu D.[2, p.275] found that in
online courses the level of interaction within the course parameters was positively
Associate with the grades of the students. Through evaluating the level of student
interest and taking into account these affective factors, instructors will organize
lessons and events more effectively that will enable students to participate more
actively in their learning and course work. When students are motivated to do well in
their classes, engaged or invested in their desire to learn, and able to devote the effort
their teachers expect, they are more likely to participate in their education. The course
engagement extends beyond the traditional methods of measuring instructional
effectiveness to include student mastery of course learning goals, retention and
student satisfaction perceptions, whereas ‘“Consideration of the impact of
instructional activities on student engagement provides a more complete picture of
the teaching-learning dynamic.” Measuring student engagement levels helps
instructors to adapt their instructional practices in response to changes in the
motivation, participation and attitude of students toward their course and educational
pursuits [4, p.278].

In online-based learning, it is necessary to build opportunities for interactions
and communication between students and their instructors. Likewise, effective
students could make the most of message boards, which might offer opportunities to
engage fellow students and instructors with deeper dialogue and insightful questions
as a technique. Asking questions is a way of moving deeper into the subject and
going deeper makes the subject more comprehensible. We recommend and encourage
that instructors try their best to keep in touch with their students through online office
hours, as well as reach out to each student in their class individually if there is a
sudden decrease in performance. It is best if instructors communicate with their
students and vice versa in a more informal way like through WhatsApp groups,
Messenger calls, private video call meetings and so on. Instructors should encourage
students to participate and study more by providing incentives, at the end of the day
every student wants to gain good grades and without the motivation for it is hard to
achieve, this can be fulfilled by giving extra marks through short quizzes.

As a conclusion, online learning has a room in today’s classroom. However,
the lecturer or the instructor has to be flexible and provide strategies to students in
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tackling this approach of learning. In addition, the lecturer needs to be more aware on
the students’ readiness in using online learning. Withthe correct application of
technology, a lecturer is able to facilitate learning in a more engaging manner which
allows students to be creative and take charge of their own learning. Providing online
to students give them the opportunity to engage in learning a creative manner which
Is achieved by designing multiple forums for them to interact, discuss and being
creative enable them to prosper and be innovative thinkers.

Though the majority still prefer classroom classes over online classes due to
the many problems they face when taking online classes, some of which include:
their lack of motivation and understanding of the material, the decrease in
communication levels between the students and their instructors, and their increased
feeling of isolation caused by online classes.
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PLIIOCODIA AK TEPAIIIA CYUYACHOTI'O CBITY
Yxeaiso LI., k.¢.H., g011.
XapkiBCbKU HAIOHAJbHUI ABTOMOOLIBLHO-T10POKHil yHiBepcUTET

Cnovatky no tepmiHoiorii. Ham 3mamocst mopedHrM BUKOPUCTATH MEIUYHUMA
TEpMiH Teparis (CMHOHIM: JIIKyBaHHS) — TMpOIeC, OaXaHOIO (ajle He 3aBkKIH
JOCSDKHOIO) METOIO SIKOTO € TIOJIETTIICHHS, 3HITTS YU YCYHEHHS CUMITTOMIB 1 TIPOSIBIB
TOTO YM 1HIIOTO 3aXBOPIOBAHHA, IMATOJOTIYHOTO CTaHY YW IHIIOTO MOPYIICHHS
KUTTETISITBHOCTI, HOpMaTi3aIis .

[um 3akmeHTyBaTH yBary Ha TOMY, II0 MOBa Oyjae WTH TIpo Micie 1 poib
dinocodii y cydacHomMy CKIagHoOMy, HemependadyBaHomy cBiti. Illo cywacuHwmii
¢di1ocodChKIil TOCBI BKIIIOYAETHCSI B HOBUH PEKUM JYMKH Yepe3 BUKIUKH, KPU3H,
KaxH, y SKi IMPOBATIOETHCS JTOBKOJMINHIN CBIT. P. Panc’ep 3a3HauaB, 110 MmodiTHKA
3’ SIBISIETBCS TOA1, KOJIA B MOJIITHYHE MOJIE 3Ty9al0ThCA Ti, K1 10 TIEBHOTO Yacy Oynu
no Hei Oaiimyxi. AHanoriuHo ¢igocodis cTa€ YaCTHHOK >KUTTEBOTO CBITY, KOJHU
MEPETBOPIOETHCSI Ha TMpakTU4YHy (Quiocodito, crae TuM reazem (3a Cokparom),
HIEPIIHEM, KU KaJuTh, OPYIIYE CIOKIM, 3aJly4atouu J10 MOIIYKIB ICTUHHU, sIKa CTa€
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