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In modern methods of learning a foreign language, much attention is paid to
teaching vocabulary and grammar at the initial stage. The increased interest in these
aspects is due to the oral nature of advance in teaching a foreign language, as well as
the ability and readiness of students at the initial stage to master a large number of
lexical units. Mastery of the word is the most important prerequisite for speaking, but
In reproductive types of speech activity, knowing only the meaning of the word is not
enough. Here, mastery of word connections and the formation of word combinations

based on them play an equally important role.
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Teaching vocabulary is interconnected with teaching grammar. At the initial
stage of learning a foreign language, it is necessary to teach children not only to
pronounce words correctly and understand their meaning, but also to arrange these
words grammatically correctly in a sentence to convey their thoughts or the thoughts
of another person.

The state educational standard for foreign languages provides as a learning goal
the mastery of foreign language communication at least at the level of elementary
communicative competence in speaking, listening, writing and advanced
communicative competence in reading. In the educational process, the formation and
development of foreign language skills and abilities is carried out in conjunction in
all types of speech activity. At the same time, speaking and reading occupy one of the
leading places in foreign language lessons, and training in these types of speech
activities is carried out throughout the entire school course of teaching a foreign
language, upon completion of which schoolchildren must master productive skills
and abilities, the ability to vary and combine the language they have learned. lexical
and grammatical material in speech when solving specific communicative tasks in
standard communication situations.

A foreign language as an academic subject occupies an important place in
school education. For the methodology of teaching a foreign language, the distinction
made in science between language and speech is important. Language is a system of
linguistic means necessary for communication, with rules for their use.

“Speech is the implementation of the language system in specific acts of
communication. The concept of speech includes both the process itself and the
product of this process - speech works.” [1, 39]

Language and speech, although they constitute two sides of one phenomenon,
represent a single whole and are characterized by properties that are not contrasting,
but complementary, and operate with units specific to each side. There are units of
language and speech. The units of language include: phonemes, morphemes, words,
phraseological combinations, micro-sentences and macro-texts. Units of speech
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include situationally determined utterances of varying length. Units of speech are
correlated with a specific communication situation.

The study of language as a linguistic phenomenon may provide knowledge of
the language system, but it does not lead to the use of this system for communication
purposes. This is confirmed by the lesson practice of teaching foreign languages,
when attention was paid to teaching the language system: its phonetics, grammar, and
vocabulary separately. The students, although they knew the rules and performed
lexical and grammatical exercises, could not use words and grammatical rules when
solving the simplest speech problem, because language proficiency is possible when
the assimilation of speech material leads to the formation of a language system in
students, when the student can construct statements in the act of communication in
accordance with the rules inherent in a given language, both in relation to
grammatical design and the use of words.

In teaching a foreign language at school, it seems rational to build learning from
speech to language in the process of organized, purposeful communication. Due to
the communicative nature of teaching a foreign language, the relationship in the study
of lexical and grammatical language material is one of the most important problems.

Despite the apparent clarity of the opposition between grammar and vocabulary,
their areas are so closely intertwined with each other that the terms “grammatical”
and “lexical” may in certain cases even resemble one another. To build the correct
methodology for teaching languages, it is necessary to recognize these various
oppositions and draw appropriate methodological conclusions from them.

The basis of vocabulary as a certain system is the concept of a separate word,
which, after all, plays an equally important role in grammar, and therefore requires
some clarification, because, along with the sentence, it is one of the most
controversial concepts in linguistics. It goes without saying that the concept of a
separate word is connected, first of all, with the concept of a separate object, which
appears as a result of an analysis of reality under the influence of our active attitude
towards it.
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Grammar is a repertoire of means through which, firstly, relations between
independent objects of thought are expressed according to certain rules and through
which, secondly, new words are formed according to no less certain rules. Such
special grammatical means are, firstly, phonetic changes in words, i.e. sound
alternations, secondly, their lengthening through prefixes, suffixes, endings, etc., i.e.
forms of words, thirdly, word order, fourthly, rhythm and intonation in the broadest
sense of these words. Individual words are also used in the same role.

The essence of grammar consists only in general rules; nevertheless, exceptions
relate to vocabulary, except in those cases when the exceptions themselves are
formed in the form of a certain rule that limits the action of another, more general
one.

The root forms of strong verbs should be studied according to L.V. Sherba in
dictionary order — “in grammar they need to be mentioned in the sense that verbs with
such alternations of root vowels are conjugated in a special way in the imperfect and
have a special form of the second participle.” [2, 80]

In active grammar, it is necessary to proceed from needs that seek expression of
thoughts, orders, desires, etc. First of all, it is necessary to find out the general nature
of the sentence into which what is being expressed should be cast, in particular,
whether it will be a message, a question, an exclamation, a wish, a request, etc. For
each of these cases, the grammar must indicate the patterns of the corresponding

sentences.
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